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Abstract

The present study was an atmmj‘n to eompars the students” English proficie ﬁt'}' ﬁﬂdhnff
directed learning ability I:}eiwﬂ.m;« U1Lxe&|:tuimunml and eontrol Rroups al’i.&r UH lrtmm,nrmn
To fuliill the purposess ﬂ[TﬁE' muﬂ;}l, a lZ-week experimental qiud", w:lh pFrtu-r:mH-d with two
groups of studemis: Students in the control group were taughs by i rdditional method while
students in (fe experimental group studied through selldirectad learning activities. The research
m::t,ﬂ.:mmu used in this study included an English )J:‘finﬁc:ie‘ii{::.r test and a self-directed learning
aﬁiﬁ%qunﬂinnnaim. The data were andlyeed by using indapendent t-test and One-way Analysis
il ﬁwnriam:u- Results from the manm&c;ik’msm revialod that there were statistically significant
differences of the mean-seotes atthe level of 05 in terms of English proficiency and self-
directed learning. mfbi!m ’_Lli‘l\'..\I'E:ﬂ the two groups after the experiment. The students studying
through self- {{llwmi Ieurnlng activities gained higher scores than the ones studying with the
traditon Wiy 1 twao Aspects,
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1. Introduction

The concept of sell-directed learning
originated in the field of adull education,
and many terms used closely e this kind

of learning include independent learning,
<-Tmm:m mrbpnv-l*rﬂl o take Increasingly more

self-planned learning, autonomeous learning,
salf-education, and so forth 4Ttt}b&rhurl 2331?'%}
The core concept of sell-directed il;;lrnlng,
given In the Longman Dictiofacy of Cangusge
Teaching and np@”{ﬁd Linpuistics, involves
learners’ takmg"-;hﬁrgeﬁgi th\i;iir own lparning,
The |1'a-a‘||l['|$ mrrlm!ar{y toncerns learners’
‘-Blﬂllnn l\!f lﬂm‘mn;, contlents and mPthnds tﬁr
destribes sell-dirnctad !r'.n.rnmg a8 a\ pm:fs&
in which individuals take ﬂ.w“m\iﬂh with or
without the hftpﬂfi‘r’l’huﬁs. i agnosing their
learnimg nends,\ Formilating learning goals.
|d#111||%u'5q Pn&mrrm‘a for learning, choosing amnd
impler hyeriting appropriate learning strate ies,
and evaluating learning sutcomes. This means
the learners ke charge of their own learning,
Whenever students are wware of some needs
for learning. they will continue thelr studies
without being controlled by the others.

In addition, Hiemstra & Siseo (199
dafines selt-directed learning as individualizing
instruction, a process feusing on characieristics
of the teaching-learning transaction. In essence,

this aspect of self-dircetion l.ﬁfﬂ.i"l\'i on those
factors external t the lI1IJl"|~I:~E.lLI.|.II Sellsdirection
is best viewed as .‘};;-;::iblﬁnnmm\{-rr characterisic
that exists (o ~:;\3n1u,,»iﬁltg:eu il BYECY PRCSe
and lJJ\I'l‘{'\ﬂi\ﬁiif ‘ilitl’\r\-'J.llﬂn Individual learners can

[’TBEJmnc..hnllw for various lll.bLJail'.r[tb/\ul.Equrr‘lr.-l.lI.&!d

with the learning endeavor. Lﬁm«um HUD:.-"]
identifes four Key chiar uctm-iafrra ni -.;ait‘ﬂ:rm ted
bearners lnu.ludmg hus'pvn;lmcp self-anage-
mant, I.lPSdi?-l? 1‘1‘1r ll-mUl’rJ.ﬂ, and problem-solving,
Frsw.,.s-a'lfauhmmd learners are fully respon-

\ Elihll\\ﬁt}cr].ili: who can independently analvze,
-pladt, execute, and evaluate their own learning

actvities. Second. self-directed learners can
identify what they need during the learning
process, sl individualized learning goals,
control their own time and effort for learning,
and arrange feedbacks for their work, Third,
for the purpose of knowledge acquisition. self-
directod learners” motivations for learning are
extremely strong, Lastly, in order to achiove the
best learning outcomaes, sell-dirocted lenrmers
make use of oxlsting learning resources and
feasible learning strategies to overcome the
difficulties which occur in the learning process,

Hasically, learners need to have a certaln
learmng capacity in order tis beeome sucoessfol
Irarmers, According to Litthewood (1996), the
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capacity refers to ability and willingness 1o
assume learning responsibility. The ability
includes both the knowledge and skills for
earrying out whatever choices the learners sen
appropriate for their learning Sell-directed
learning (SDL) can be learned and taught,
and students might necd specific guidance
and feedback w motivate them towards self-
directod learning {(Grabe & Stoller. 2002} In
the self-directed learning modal, students are
assumed to have Increasing responsibility for
learning. To eneourage studenis to have mare

active participation in learning and) o direct

their own learning processes qu\ﬂﬂi‘ﬁﬂj-ﬂmh
numerows techniquisean be enphyed o hoild
up sell-directed abilities 3 learners as shown
ln many pigces of research such as Khomson

1Iggﬁ'a,\i'ﬂ\uﬁ*ﬁl‘maﬁilp {2000, Wattananambkuol

{}{ﬂﬁlh Fornpan (2003), fw_'hH. Ifiﬂﬂt-’ll Mm
{zmm and Phongnapharuk Ld‘*}lllr;l In ltmse
stuclios, it was also found that ot puly students”
sell-directed I:;-:J.r|’|1‘|¥E,"r ﬁl\a}lvl\rj.\m:*/lnr:re-&sﬂd, bt
alsn Lh'n-l.r*\lsngn L E}I’ﬂhl"ll‘l’]f‘&'

I{F;._'l.,rr k.eﬂ-nz] states that it is necessary
by examine what motivates students toward
solf-directad loarning. Studonts nead specific
guidance and feadback to motivate them
towards self-direeted learning, which might
not be consistent with philosophical basis
of 5DL.

gtudents develop compatence as self-directed

Therelore, the teacher should help

learners. At first, students might find the (dea
of solf-directed loarning strange bécause they

are accustomed to having teachers el them

what they are to learn and how, so they are
reluctant to make decisions for themselves.
Therefore, sell-directed |parning has been
extensively enforced since it was stipulated
in the Chapter 4 of the Natlonal Education
Act of 1999, supporting m'r;--lr,mg learning as
e dominant nuln:r.m:uu uf mamlr.u; Peferm o
promate the ability fo Iwm H.m:l 1o eonnue o

learn independantly aod avtenomously (ONEC,

20011 )5 ION mmt Ifmp;L1ag1= curricula in higher

ﬁdlsr'ﬁmuu l*u'u.l;:l have been much davelnwd

‘a;mrmhngl:.r, and learning actvities e proa e

autonamous learning of the students are bying
organized in many ur@m];iﬁijiﬁg.,m‘ Bangkok
University, the J;aarhiﬂri;ﬁ_ E‘l\r}ﬂ.{hérlli!!ﬂ [HECHCERS
of EN111Esursg Ituei'ju.ﬁl been adjusied o
B \more smienicative and focus on the

learners. Students have more chances to
omtrol their learning, The picture of students

in groups deciding hiow 1asks can be managed
to complets their assignment is usually seen in
all classrooms. The opportunities for presenting
waork and shacing what they think are provided
more, However, the activities included in this
conirse still do not promote encugh self-direcbed
lnarning skill of the students. According
to Roberson (2003), self-directed learning
reqguires students o e aware of some needs
lor learming, as well as have an ability w plan
ur take charge of thelr own learning. To achieve
thit goal, teachers 4t the Language [nstitute
had to smdy more on self-directed learning
to incoTporate certain &ctivities into & par of

English course,
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As such, the three activities including
learning contract, peer review, and self-as-
sessment were selected for EN 111 course as
thev support four key characteristics of self-
directed learners that Gibbons (2002} stated
varlier. These activities are likelv to enhance
the learners” indepandence, sel-management,
desire for learning, and problem-solving. To
pilot the course, the three solf-directed learning
activities wers emploved in a class managed by
the researcher. Even though emploving MMy
activitdes in the classroom and conducting u
research stody at the same time Wi 0ol ap
easy task in terms of eollecting the data, the re-
searcher was not dbﬁu@tpt&ﬁgﬂ\"dﬁé,ﬁi'rﬁ# helief
that there should heSome positive outcomes, As
such, it is imwns[:i\ug to find out whether these
activites Wave something to do with students’
tanguege proficiency as well as self-directed
m’urnmvg ability. If g0, it is nécewsary Ad) find
out If there are any signifitent diferences in
students’ language Hlf.’ijii‘i;i?;"ﬁ‘nf{}'.ﬂ.ﬂlli seff-direeted
learning ability f‘l;-n'u‘-aﬁm' the group studying
thriyugh -ﬁ*L[thw%ﬁd lmarning activities and the
one studying with the traditiong] way afier the
experiment, The fAndings will provide g new
cholee for all language teachers to Imploment
more activities in their classrooms for the sake
of students” language proficiency developmaent,
motvation o learning and autonomy

2. Objectives of the Research

This stisdy contains two main research
nhjectives as follows:

Journal of Education Vol.23 No.2 Febroary - May 2012

2.1 10 compare English proficiency
between the experimental and control groups
after the intervention,

2.2 o compare seif-divected lsarning
ability hetween the experimental and eontrol
groups after the intervention .

3. Scope of the Research
3.1 The subjeets in this study included
80 urdergrednaiestudents enrolled in EN111:
Fondamental English In semester 1/2010,
3.2 In this study, the indegendant

variable was the teaching process based on

three self-directed learpicg actyiies while the
dependent variablgswere the students” English
proficiensy evaluated by the test and their
s\mm@@m‘av :}ﬂa‘af'n:ing ability assessed by the

\guestiennaire created by Guglielmine (1977),

4. Research Methodology

4.1 Rescarch Design

The population In this research stuedy
was 3440 students enrolled in EN 111 ecourse
of 3 cradits in the first semester of 2010
academic year at Bangkok Unlversity. During
the first semester, they were assigned to 123
seclions by the Registration Office. As this
study was conducted in a university settng, it
was difficult for each subject to be randomiy
selected and assigned to the control and ex-
perimental groups. Therefore, it was more
[easible to adopt the quasi-experimental design,

which provides reasonahle comtrol over most
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agurees of invalidity (MeMillan & Schumacher,
19971 S0, the samples included two sections,
each of which contained 4 students, got from
cluster sampling since students wers already
assigned to their sections, One secfion was
used for the experimental group, another one
for the control group. Both groups were taught
by the researcher.

4.2 Research Instroments

Twi pessarch instruments ware wased

o assess the effectiveness of the self-directed ¢

learningactivities.

The first one was Eng]ish’ﬁfuﬁdcur'y“
Lests du-:.lgun:-{l in parallﬁl fnk'm mmrrl‘lfﬂnﬁ
test and post-1es ‘Nm mm} seore was 50 points.
The rnr[t‘mw‘h:u' testing students were written

{gmmr Et/ 111 contents bn terms of unmhur'

]H.Tj’,, p,mumallml POINLE, SUMMmary '-'-'m',:lp rm:l
paragraph writing, 50, there were thras rtain
parts: 1) read a smr}' anthanswer 3 guestions
2) read a a.mn- m.rl 1.(|4Lmﬁ surmmary in I-5
wmm;w-‘ 111 wrlu\a wu]l-nrgantze:! paragraph
in aboutl !,ILl words. Time allotted for both
tests was 100 minutes. The items of the tests
wire constructed, verified for content validity
by thres experts st the English Department
at Bangkok University to check and adjust s
content, The experts were also asked o rate
pach itam as o see whether it was congruent
with the objective stated using the evaluation
form consiructed by the researcher. Then, the
Itermn-Objective Congruence (10C) Index was

caleulated by assigning scores to three kinds
of answers: congruent = 1, guestionable = 0,
incongruent = -1,

Basically, any items with an 10C index
lower than 0.5 should be removed or revised.
In this study. all itfems were rated fagher than
1.5 of the 10€ index, indicating that they were
weeeplably EUHE‘TI_L;E{?:‘"I;'i'l‘i\l\ﬁ“\“liﬁl\-{lhjﬂ:lji'lﬂi. [is
content validity weasured I:u‘:i.‘\the [0 Tl e was
087, Omiy 1 item needed a little adjustment
%j}tgﬁ‘@ ,"u_[\taifugﬁi;/gu ise. After that, the test
was pilot tested with 40 students whe- Were
siudving EN 111 duoring the ﬁslmmierxsass;iun
of 206/ academic year.

The secong instrument was a self-
directod 1¢sum‘mq H.liﬂ)t:,.' questionnaire. The
frmatranent, wost widely used in educiational

research o measure self-directed learning
veadiness created by Guglielmino (1977)

was employed in this study. [t consisted
of 38 items, and the guesilons pertaining
to 8 fActors were labeled as follows: 1.
openness t learning opportunities, 2. sell-
concept as an effective leamer, 3 inltative
and independence in learning, 4.informed
acceptance of responsibility for one's own
learning, 3. a love to learn, 6. creafivity, 7.
the ability to use
basic study skills and problem-solving skills.

futare erlentation, and 8.

It was a Likert type scale questionnaire de-
signed o0 measure a degree 10 which Jearners
perceive themselves as having the skills and
attitudes concerning the term “self-directad
fparning.® The scale was structured with a



A-point scale for responses, ranging from
always troe to almost never troe. The inven-
tory was submimed to evaluate by 3 experts
whao have more than 5 years of experionce
i teaching English for establishing validiey,
To determine validity each item must get a
seote of more than 80 percent, and all of the
exports (100%) agreed that the items could be
used to measure self-directed learning abiliy
of learners, The validated questionnalre was

The validated gquestlonnaire was sl

Vo Ade\ hea
pilot tested with 20 non-subject stodents to s uﬁ%;; suminaries along with persenal
for readability and understanding nl‘mw psponses in cliass, ﬂ
¥

determining its rellability wif silject

students by tho : W eehnique.
The reliakilit cigmp) was K56, implying

iri was reliable,

Contracts are written agrepments between
atudents and instructors, which comunonly
involve determining the number and type of
assignments that are required for particular
seores. [n this study, there were fon roading
passages along with seore allocation providod
of the teacher's woehsite, and students wore
redquired (o chooge 3-5 stories of their interest,
depending on their goal sel in the contract

To begin, they were required to read the
passage. Then they summarized the content
of the passape in n few sentences o tell what
the passage was mainly aboutl and came up
with a porsenal response. In addition, they
nepded 0 answer comprehehsing questions.
Although hoth groups wobitaaght hiw e write
& Summary and (%

the con siedied i passapgos selectod

spomnse, sEudents in

nswaerad the gquastions,

C
4.3.2 The next ong i

an activity ruqulrlng
1

other's déﬂl't i -@ mnts oo it “Posr
"I ﬁ stexdEnts with the opportunity

provide arsd receive sonstrsctive

iy el each

beck. The main goal of using peor review
¢ Lo help both writers and commeniators
b improve their writing, Stedents who give
feedback to peer will be doveloping their
critical thinking, and collaboration with
peers contributes (o the development of self-
regulation thar is the capacity for independont
problem solving. The peer review in this study
wels conducted in palrs. The stedents were
tralned on the principles of peer correction
and how 1o give feedback so that they would
net encounter any difficulties when giving
enrpments, Peer review raining was available
bafore the lesson started officially, This
means they were laughl how to follow the
review procedure step by step, how o consoli

dicticnaries when In doubl, and how to wrise
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ap & comment, ee. Giving Teedback focused
on the lollowing issues: 1) topie sentence
21 relevant and adeguate coverage of topic
focmsing on contral dea or good supporting
details 3) coherenes 4) misspellings 51 mistukes
on grammatical poednts. In this study, students
in the experimental group read their poeer’
work and gave feadback, When the stiudents
got their own paragraph back, thay had to
reard the feedback and made sore thar they

It 1o the teacher. @'ﬂ

control group sgdbacks of the frst dreafl
from the teanher, corrected G and submitied

1o the teacher. The numbe

3 5 o he submitted was the ﬁ-d.i it
v did not join the “peer re Hﬁr

There were Tour p:lm,i"- n

WTIL'IJ'.IH
in this course,

ernl wiiLs i1 AcLEvily
l.u take more control of
ng, students were asked o write
& [ree writing paragraph contalning T0-100
words, The studants i the experbmentil group
psgesged themselves by the checklist befora
pach paper was then corrected by the teacher
who commented on their podormanee based on
their weaknesses, Although the seli-assessment
petivity was ulilized only for the experimental
group, both groups recelved checking and

comments from the wachor, In aecordanes

with the theory of self-directed learning, self-
assassment is currently plaving an lmporiant
role in language teaching. The process provides
the learners with an opportumnity 1o judge thelr
own learning; they are therefore empowsred

by gaining ownership of their

effort, boosting self-ronfidence, i ilits
awarsness of difference ' '

and performance g @ seffcawareness of
leariing 'E!H.i: NEsHes.

irected learnimg ability questionnaire, followed
bv a proficiency test of which the total score
was G, Then the experimental group was
taught through self~directed learning activi-
ties while the control group was taught by the
traditional way for 12 weeks, Time was limited
o three hours per week for reading and writ-
ing skills. However, both groups had o de a
self-stidy in a language lab for one hour per
wepek, For interventional period, both groups
were taught with the same content such as
vicabulary, paragraph writing, how to write a
summary and personal response, gremmatical
points, and reading comprehension, bt enly
the experimental group received three self-
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directed learning activities, The intervention
wis followed by the post-test and self-directed
learning ability questlonnaire. The mean scores
of the two groups got from the proficlency
test and self-directed lesrning ability were
compared using an indepsndent (-lest and
One-way Apalysls of Co-variance, P values =
0.05 were considered statistically significant.

I order to confirm the reliability of
post-test scores, the inter-rater approach of
raliability estimates was applied, That is. the
correlation coefficients betwoen three differem

raters were caloulated, and the results were

84 frater 1-2) B75 (ra r@und Pt

{rater 3-1)

3. Results of the Experiment M @ }g@@

Tahle 1 A ("umpan:-’.nn of Pro-tost M
Group and the rxpeﬂm@(imu

,ngjlsl:l Proficieney hem‘@@

= 2N

/(\ﬂ@ {2-tmiled)

2334
RN 0

b.T7

®® o

T

Cambrol Greup ©
@m up {n=4kh

In order to confirm the

signed 1o control and experimental groups were
an independent sample t-test was run. From a t-tast

Table 2 A Comparison of Posi-test Mean Scores of English Proficiency between the Control

Group and the Experimental Group

Growp % ST df t Sig
[2-tailed}
Canirod Growp (p=40) 4l 6,35 8 -2, 204+ ik
Experimental Grouap (n=40) EER ) 101

" 05
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Hypothesis 1: The mean scores of the two groups were significantly different after the
intervention.

To see the efficacy of the intervention, students’ mean scores obtained from the post-
test of the two groups were analyzed using an independent t-1est o ses if there was a statisti-
cally significant difference. Table 2 indicates that the overall mean score of the experimental
group was higher than that of the contral group (33.57, 30.40). In addition, 4 t~lest analysis
showed a statistically significant differsence in their proficiency at a hal}-,t;}q;iﬂ:ﬂ;i\Théréfum this
hypothesis was accepied, =\

Table 3 A Comparison of Self-directed Learnlng ﬁl:})_uj hétu*i;;&ﬂ “the Control Group and the
Experimental Group before the lnt::rvtmtwn

- S\ \vf' ) \
Ciroup )_'&'\\ \B.D. df t g ‘
N\ e 1 3 atded)
= f‘\ﬁ‘» N . S rr———
Control Group (a3 NI AT 14,68 T8 Ens* 04
Experimental Group (n-4 19768 1786

*PENG/[

Feom Tabls 3. the mean EI:J:IT'F' nt;-.s-lf directod learning ability of the control group was
i little bit higher than that of ll'lﬁ vxgr‘mrmnm! group (205,18, 197.68), When the two groups
sell-directed learning mean m nrua. wire compared by using an independent sample t-test, (L wis
found that thore a.ka“s(a,ﬁ.mj\ﬂbq)ly significant difference at the level of .05 as shown in Table 3.

¥

Table 4-A Comparison of Seli-directed Learning Ability between the Control Group and the
:;i/a'afi:uerlmentm Group after the [ntervention

Swurce B8 df M= F p

Indercept 4335454 1 43535454 26,230 I0G

Pre-ae {~lirected 000
T791 530 i TTR5_E59 47 1T6"

lcarning abilisy (covarinte}

Crronp 1E06. 182 1 1100, TE2 . A% 2

Tatal APETA06.00 R

o b
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Since  significant difference was found in self-directed learning ability of the two groups

before the intervention, the post mean scares of the \wo groups cannot be compared with an
Independent t-test. The one-way ANCOVA was, therefore, used instead, Therefore, self-directed
learning ability before the intervention was seen as o covariate, the teaching methods as the
independent variable, and the post-self-directed learning ability s the dependent variable to

parform the statistical analysis, The test for homogeneity of regrassion coeffic
the assumption of bomogeneity was met and thus It can be further au:’ i

significantly different after the treatment.

Hypithesis 2: The self-directed learning ability mean .-acunj W

After removing the influence of -:mmr t]Li :
significant difference in the seli-directed ]Eﬂmil scures of both groups (F=6.68

@st Mean Seores of Two Groups

Therefore, this hypothesis was acce
Table 5 Comparisons of Pro- aod

vl that
¥ the ANCOVA,

roups were

C‘ﬂ%ult ghows that there was g

)

Befure

s

& @ Galned
) Seure
0.

§ T IY 5.
Yaef

20137 14.68 H.55

@écﬁm Group ST
: Experimental Giroup /\V{\l\kﬂ%/)

T80

21670 16,09 1410

Before tha in 1@-. s‘)}f—djrum}d
MERN scores ol 5 : \experiment and
: 12768 and 20518, and

ccitrts/ incrensed 1o 216.78 and 213,73
respectivily after the intervention. From a t-test

those

analysis, the post-test mean seores of students
In both groups were significantly higher than
tho pre-test mean seores. However, it is noted
that students who were isught by self-directed
learning process improved their sell-directod
bearning abllity more than those who studied
by the traditional method (19,10, 8.55),

6. Discussion

This study was carried out to determine
whether the sell-directed learning |5 4 bettar
approachto teaching the English language
mn Thailand. The findings wore discussed ag
follonws

1. As displayed in Table 2, studonts
in the experimental group outperformed
studenis in the control group, o It could be
claimed that the English instruction delivered
through self-directed loarning activitles was
more effective In enhancing English language
ability. Such findings could be explained that
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the instruction capitalized learning exporienc
that the students had an opportunity 0 control
thedir learning, which were theoretically vital to
language learning. The score increase may be
particularly due to the fact that the students
had more opportunities to take charge of
their own fearning. In this study, the learning
contract helps the learner to identify his or her
owm bearning needs and to develop learning
objectives and stralegies consistent with
those needs, Moreover, prer review and seff-
assessment not only enhaneed the students’
koo ledpe, but alse promoted the
self=directed. These amivitfes he

lesrning anid r'nl]l: iR

findings generally lend zup abslished

N\ responsibility for various deststons
associated with the learning

research in the fald sdagn Leaching
absall-directed learning

and other fe
acti A 4 I the increase of learning

annasilp, 2000; Wattananamkul,
2001; Pornpan, 2(H3; Saha, 2006; Kim, 2010;
FPhongnapharuk, 2007).

2, It is interesting 0 sea that students

in the experimental group mproved thelr
seff-directed lsarning ability more than those
in the control group im spite of the fact that
their ability was lower before the experiment
{197.68/ 216,78, 205.18, 213.73). Therelore;
the finding can be employed to confirm that

wifi Z0n

sell-direeted learning ability can be taught,
learned, and enhanced In a seli-directed
lparning environment (Grabe and Stoller,
2002), By expoging students o threo activitios,
they could gain self-direcied learning ability.
This is probably becanse the three self-directed

learping activities Increased foore oppyriunities

they could direet themselves to

doing. For example, t 1

g’ @ the goal, As a result, theyls i
confident and have a trust in g@ (i
conbrict

ning contemts

and meth e their learning goal.

lan the study by themselves,

These reasons can be supported by Hiemstira Al
Sisen (19 &ﬂm individual learners %
Can powered to take increasingly \B eview-and sell-assessment activities

helped them understand and [earn the
assessment process, They started by examining
their vwn work, followed by judging the work
of athers so that they gained Insight intoe their
o performance, This study leads te what
Regan (2003 ) sugpests that it is necessary o
examine what motivates stadents toward self-
directed learning, and the findings can support
that the three activities can help them develop
compotence as sell-directed learners,

7. Limitation of the Research

Since this research was condueied
in a classroom seding, the semple size was
small. Thersfore, with limited samples, the

generalizability of the fndings should be
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interpreted with cantion and may axtend only
to this immediate population. In additen, while
participaling in these (reatments, students
enrolled in this English course needed to
develop other skills comprising listening,
speaking, and writing as well, Thus, students
were also exposed to other lypes of input
besides roading and writing skill

8. Recommendations for Further
Studies

Firat, it is |r|l£':ra'-'.t|nj:,r

]tU.-g
transferability by r_rml:iun:: Alidies
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