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Abstract: Pedagogical content knowledge (PCK) forms a knowledge base for teachers, guiding their 
decisions and actions in classrooms (Ball et al., 2008). Lesson study is processes for teacher 
professional development including collaboratively planning, doing and seeing (Inprasitha, 2010). 
This study was analysed preservice teacher’s PCK in lesson study context. Data were collected by 
recording video tape and audio tape in classroom and were analysed by protocol analysis. The result 
revealed that; the first phase, preservice teacher and lesson study team created mathematics problem 
situations, flow of lessons, materials and anticipated students’ ideas and difficulties. The second 
phase, preservice teacher collected, ordered and discussed students’ ideas in classroom and then 
summarized the lesson through these ideas. Moreover, she decided to paused some ideas that quite 
difficult for others. And the third phase, preservice reflected to students’ ideas and difficulties, 
sequences of lessons, materials and so on. 
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Introduction 
Most research supports the idea that teacher preparation is important, and that knowledge and 

skills are built over time in a coherent program of study. The National Council for Accreditation of 
Teacher Education suggests that a high quality of teacher preparation makes a difference in students’ 
learning and helps preservice teachers acquire essential knowledge and skills (Inprasitha, 2015). Over 
the past several decades, teacher’s knowledge has become a major topic of interest to teacher 
educators, researchers, and policy makers around the world (Shulman, 1986, 1987, Grossman, 1990; 
Fennema & Franke, 1992; Ball et al, 2008). The notion of pedagogical content knowledge (PCK) was 
proposed by Shulman (1986, 1987) as a new domain of teacher knowledge, and it has been a useful 
framework for exploring what teachers need to know and the development of content. Shulman 
conceptualized PCK as an integration of both the content and pedagogical knowledge.  

All countries have faced the challenge of preparing teachers for the task of teaching 
mathematics (ICMI, 2004), and they have relied on their teacher education programs to ensure that 
preservice teachers gain the necessary knowledge and skills to be successful (National Council for 
Accreditation of Teacher Education cited in Inprasitha, 2006). Teacher educators should explore and 
survey the activities, tasks, and contexts in which the preservice teachers acquired their experience 
and their perceptions of teaching mathematics (Fernandez, 2005). 

Some researchers have found that when lesson study was introduced as part of the teacher 
education program, preservice teachers were able to reflect and revise lessons by themselves (Hiebert 
& Stigler, 1999; Hiebert et al., 2007). One of the more recent developments of the teacher education 
program has been lesson study. Lesson study is a process used in Japan to develop the teaching 
profession and lessons within the context of students’ learning and thinking by teacher-led 
instructional improvement cycle in which teachers work collaboratively to: formulate goals for 
student learning, plan a lesson, teach and/or observe the lesson, reflect on the gathered evidence, 
revise the lesson for improvement, and reteach the revised lesson (Inprasitha, 2015; Lewis, 2002; 
Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
on preservice teachers’ experiences as they participated in the research process which included such 
elements as the students’ ideas, instructional materials, lessons, and reflection to improve teaching 
practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
(Chassels & Melville, 2009; Sims & Walsh, 2008). 

Even though the 1999 Educational Act of Thailand called for educational reform, the 
mathematics teacher education programs of most universities in Thailand have not been able to 
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Abstract: The purpose of this research was to study “The benefit types have influence to 
engagement in Kunming university.” The samples were 322 employees who are working 
in the Kunming University with values of Alpha reliability reaches 0.962. The statistics 
used in data analysis are primarily descriptive statistics were percentage, mean, standard 
deviation. And citation statistics were used to test the hypothesis that the significance  
level of 0.05 is the Multiple Regression Analysis. The results of this research showed that 
samples were females counted as 61.4%, aged 41-50 years counted as 30.0%, married 
counted as 79.5%, graduated with Master’s degree or higher counted as 40.3%, the  
position of teacher counted as 67.1%, and more than 5 years of work duration counted as 
74.6%. The major benefit types that have influenced all the factors of engagement were 
Social insurance and Statutory holidays. Minor benefit type of Annual leave has influenced 
to the Commitment factors of engagement and benefit type of Free or low-cost canteens 
has influenced to the Loyalty factors of engagement.

Keywords: remuneration management; salary; benefit; engagement

Introduction
	 Employee benefits are actually a form of employee incentives; they are material 
incentives. Kunming University provides employees with reasonable benefits and improves 
their enthusiasm for work. We need to discuss this issue now. Among the benefits  
provided by Kunming University, which one can affect the dedication of the United  
employees, it can help improve the competitiveness of the university while retaining talents. 
Many people want to enter the university education system as teachers or employees. 
However, teachers may be dissatisfied with certain aspects after entering the university, 
which will affect the degree of professionalism. I hope to use the benefits to understand 
what kind of benefits will affect the degree of professionalism. We can improve welfare 
and make university faculty and teachers more motivated to work.

Objectives 
	 First, to study which benefit type(s) have influence on engagement in Kunming 
Universsity; Second, to study the level of influence of benefit type(s) on engagement in 
Kunming University; Third, to study how Kunming University improve engagement by 
carrying out benefit policies.
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Literature Review
	 1.	 Employee benefits theory
	 Employee benefits are non-wage compensation given by the employer and are 
issued in various forms. intended to improve the quality of work life for employees and 
increase their cooperation and productivity  (Amah & Ahiauzu, 2013). Employee benefits 
are essential for the development of corporate industrial relations. (Barber, Crits-Christoph, 
& Luborsky, 1996). Employee benefits play a major role in employee’s choice of  
employment and desire to remain on the job (Umoh, Amah, & Wokocha, 2014). Job  
satisfaction is derived from a composed mix of benefits received on the job, the better the 
employee benefits, the higher the company’s profitability, the lower the employee turnover 
rate, and the willingness of employees to stay in the company. Including Sabbatical Leave 
(Sabbatical Leave) ‘Sick leave paid sick days (also referred to as sick leave or paid sick 
leave)’ Insurance 
	 2.	 Engagement theory
	 The term employee engagement was originally used by William A. Kahn (Journal 
of Managementuniversity) in 1990. Kahn’s research on individual participation and  
separation from work tested the working factors of participation and disengagement.  
Welfare has a very positive impact on employee engagement. In the past decade, they have 
done a lot of research on participation, but the meaning, measurement and theoretical issues 
of employee engagement still exist. In one of the articles, we raised some concerns and 
proposed a theory of employee engagement, which includes Kahn’s (1990) participation 
theory and job demand resource (JD-R) model (Bakker & Demerouti, 2007). 
	 3.	 Relationship between the employee benefit and engagement
	 Employee Engagement can add a competitive advantage to the organization.  
To enable this (Creed, Miles, Kramer, & Tyler, 1996). We need to find mutual trust,  
training and development plans, career management plans and competency management 
frameworks for employees throughout their tenure. (Leary et al., 2013) Along with these, 
the focus is also on leadership development and talent management. These two are critical 
for maintaining the talent pipeline. These factors are the main workplace requirements for 
long term sustainability and engagement of the employees. (Saks & Gruman, 2011) Hence 
for engaging the employees, HR managers nowadays are coming up with new initiatives 
for staffing, benefits, orientation, induction, training and development, performance  
management and safety measures. And are very important for the motivation and  
engagement of employees(Parkes & Langford, 2008). The reason why employee loyalty 
develops over time is often related to the environment they no longer need. Research results 
show that there is a correlation between employee loyalty and consumption (OMAR, 2019). 
However, there are different opinions on how strong this correlation is and how much 
loyalty/intention is maintained to accurately predict the loss results (Van der Heijden, 
Peeters, Le Blanc, & Van Breukelen, 2018). Overall, a large body of research to understand 
the relationship between intent and actual wear indicates a moderate positive correlation 
between them(Brett & Reilly, 1988). 
	 4.	 Conceptual framework
	 In this study to study the types of benefit influencing factors of employee  
engagement: A case study of Kunming University.
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Table 1. Conceptual framework for research “The impact of benefit on engagement”

Methodology
	 1.	 Quantitative research 
		  1.1	 The research population is Kunming University has 1,645 faculties and 
staff members, including 1075 full-time teachers Table 2 shows the number of employees.

Table 1  shows the number of employees.
                      Type	         Number of populations	 Number of samples

Teacher	 1075	 210
Staff	 570              	 122
Total	 1645	 322

		  Then the questionnaire survey method will be used for collecting data, respond-
ents will be the individuals who are working in the Kunming University to represent the  
population of Kunming university, respondents quantity is calculated based on Toro 
Yamane’s(Yamane, 1973) theory:
 					                  N
					     n = ________
					            1 + N(e)2

		  Where n is the sample size, N is the population size, e is the confidence  
interval.

Independent variable

Types of Benefit

 1.	 Annual leave (pay money)
 2.	 Sick leave
 3.	 Social insurance (Pension, 
medical insurance, unemployment 
insurance, work-related injury  
insurance, childbirth insurance)
 4.	 Organize free movies and  
other activities
 5. Profit sharing 
 6.	 Housing public accumulation 
funds 
 7.	 free or low-cost canteens
 8.	 free shuttle buses
 9.	 Statutory holidays
10.	items purchased at a low price
Reference “People’s Republic of 
China Labor Law”Article 3 

Dependent variable
  

Engagement

 1.	 commitment
 2.	 motivation
 3.	 loyalty
 4.	 trust
 5.	 total
Reference : A Study on 
Employee Engagement 
Practices in Residential
Sector Sachin Vernekar 
Bhagirath Vishnu (2011)
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 					                     1645
					     n = ______________
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					     n = 321.76 ≈ 322
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employees. In the questionnaire, respondents were asked to answer which type of welfare 
is more important to them. The reliability rate of the questionnaire was 0.92 (Cronbach’s 
alpha). Data use the mean, standard deviation, and paired sampling t-test for analysis.
	 2.	 Qualitative research
	 The purpose of this qualitative part is to explain the findings of the quantitative 
part. Interviews are used to collect data. There are 20 people in total, 13 teachers and 7 
employees. Each interview takes about 30 minutes. The interview is recorded and then 
Transcription is used for data analysis. Analyze the data by using the thematic analysis 
method to find a result.

Results
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Ŷ  = a + b1X1 + b2X2 + b3X3…+ bkXk + e
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Table 2  independent variable
		  IV
	 Y	 commitment
	 a	 Constant
	 b (1-k)	 Coefficient
	 X1	 Annual leave
	 X2	 Sick leave
	 X3	 Social insurance
	 X4	 Organize free movies and other activities
	 X5	 Profit Sharing 
	 X6	 Housing Provident Fund
	 X7	 free or low-cost canteens
	 X8	 Free shuttle bus
	 X9	 Statutory holidays
	 X10	 items purchased at a low price
	 e	 Error

	 This will reject the null hypothesis (H0) that is found to be variable in the  
promise, and at least the party that can predict the benefits can influence the participation. 
The parameters and analysis of the data collection questionnaire are processed by  
statistical analysis. The selected variable is related to the commitment. The results are 
shown in the table below.

Table 3  Model Summaryc

Model R R Square Adjusted R Square Std. Error of the Estimate

1
2

.221a

.248b
.049
.061

.046

.056
.46121
.45879

a. Predictors: (Constant), social insurance
b. Predictors: (Constant), social insurance, Annual leave
c. Dependent Variable: employee engagement-commitment

	 In table 3 show to R value between independent variable The influence of  
engagement a social insurance, employee engagement-commitment equal to  0.221,b social 
insurance, Annual leave , employee engagement-commitment = 0.248 and R square equal 
to a = 0.49, b = .061, The adjustment R2 of Model 2 in Table 4-8 a is 0.046, b is 0.056. 
Benefit can explain employee commitment 5.6% of the difference
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Table 4

Unstandardized Coefficients
Standardized 
Coefficients

Model B Std. Error Beta t Sig.
1 (Constant)

Social 
insurance

3.121
.181

.166

.043 .221
18.770
4.188

.000

.000

2 (Constant)
Social 

insurance
Annual leave

2.882
.183

.058

.199

.043

.027

	
.223

.113

14.463
4.262

2.149

.000

.000

.032

	 From table 4 after tested found that commitment is Sig. = 0.001, which is less than 
the significance level of 0.05 indicates that there is at least one factor of quality of work 
life that can predict the effect of changes in operational efficiency. Multiple Regression 
Equation after tested show in below;

Unstandard Y = 2.882 + 0.183*X3 + 0.058*X1 +  e
Standard Ŷ =  0.223X3 + 0.113X1 +  e

	 2.	 Employee motivation hypothesis and result
	 H0: Annual leave, Sick leave, social Insurance, Organize free movies and other 
activities, Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle 
buses, Statutory holidays, items purchased at a low price cannot influence to engagement 
(motivation).
	 H1: Annual leave, Sick leave, social Insurance, Organize free movies and other 
activities, Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle 
buses, Statutory holidays, items purchased at a low price can influence to engagement 
(motivation).
	 Employee motivation was selected as the explained variable, which was recorded 
as Y. The variables in the above table are used as explanatory variables, and the form of 
the equation is multiple linear regression equation, which is set as follows:

Ŷ  = a + b1X1 + b2X2 + b3X3…+ bkXk + e
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Table 5  independent variable
		  IV
	 Y	  motivation
	 a	 Constant
	 b (1-k)	 Coefficient
	 X1	 Annual leave
	 X2	 Sick leave
	 X3	 Social insurance
	 X4	 Organize free movies and other activities
	 X5	 Profit Sharing 
	 X6	 Housing Provident Fund
	 X7	 free or low-cost canteens
	 X8	 Free shuttle bus
	 X9	 Statutory holidays
	 X10	 items purchased at a low price
	 e	 Error

	 This will reject the null hypothesis (H0) that is found to be variable in the  
promise, and at least the party that can predict the benefits can influence the engagement. 
The parameters and analysis of the data collection questionnaire are processed by  
statistical analysis. The selected variable is related to the motivation. The results are shown 
in the table below.

Table 6  Model Summaryb

Model R R Square Adjusted R 
Square

Std. Error of the 
Estimate Durbin-Watson

1 .268a .072 .069 .44465 1.890

a. Predictors: (Constant), social insurance
b. Dependent Variable: employee engagement--motivation

	 In table 6 show to R value between independent variable The influence of  
engagement a social insurance, employee engagement- motivation equal to 0.268, and  
R square equal to a = 0.72, the adjustment R2 of Model 2 in Table 4-12 is 0.069. Explain 
benefit can explain 6.9% of employee motivation, and benefits have an impact on  
engagement.
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Table 7  Coefficients

Unstandardized Coefficients
Standardized 
Coefficients

Collinearity 
Statistics

Model B Std. Error Beta t Sig. Tolerance VIF

1 (Constant)
Social 

insurance

3.050
.215

.160

.042
	

.268
19.026
5.154

.000

.000 1.000 1.000

a. Dependent Variable: employee engagement--motivation

	 From table 8 after tested found that motivation is Sig. = 0.001, which is less than 
the significance level of 0.05 indicates that there is at least one factor of benefit that can 
effect engagement. Multiple Regression Equation after tested show in below;

Unstandardized Y = 3.050 + 0.215*X3 + e
Standardized Y = 0.268*X3 + e

	 3.	 Employee loyalty hypothesis and result
	 H0: Annual leave, Sick leave, Insurance, Organize free movies and other activities, 
Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle buses,  
Statutory holidays, items purchased at a low price cannot influence to engagement  
(loyalty).
	 H1: Annual leave, Sick leave, Insurance, Organize free movies and other activities, 
Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle buses,  
Statutory holidays, items purchased at a low price can influence to engagement (loyalty).
	 Employee commitment was selected as the explained variable, which was  
recorded as Y. The variables in the above table are used as explanatory variables, and the 
form of the equation is multiple linear regression equation, which is set as follows:

Ŷ  = a + b1X1 + b2X2 + b3X3…+ bkXk + e

Table 8  independent variable
		  IV
	 Y	 loyalty
	 a	 Constant
	 b (1-k)	 Coefficient
	 X1	 Annual leave
	 X2	 Sick leave
	 X3	 Social insurance
	 X4	 Organize free movies and other activities
	 X5	 Profit Sharing 
	 X6	 Housing Provident Fund
	 X7	 free or low-cost canteens
	 X8	 Free shuttle bus
	 X9	 Statutory holidays
	 X10	 items purchased at a low price
	 e	 Error
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on preservice teachers’ experiences as they participated in the research process which included such 
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(Chassels & Melville, 2009; Sims & Walsh, 2008). 

Even though the 1999 Educational Act of Thailand called for educational reform, the 
mathematics teacher education programs of most universities in Thailand have not been able to 

HRD JOURNAL Volume 12.  Number 2.  December 2021

107

	 This will reject the null hypothesis (H0) that is found to be variable in the  
promise, and at least the party that can predict the benefits can influence the engagement. 
The parameters and analysis of the data collection questionnaire are processed by  
statistical analysis. The selected variable is related to the loyalty.

Table 9  Model Summaryc

Model R R Square Adjusted R Square Std. Error of the Estimate

1
2

.279a

.300b
.078
.090

.075

.085
.48045
.47794

a. Predictors: (Constant), social insurance
b. Predictors: (Constant), social insurance, free or low-cost canteens
c. Dependent Variable: employee engagement-loyalty

	 In table 9 show to R value between independent variable The influence of  
engagement a social insurance, employee engagement-loyalty equal to 0.279, b social  
insurance, free or low-cost canteens, employee engagement-loyalty = 0.300 and R square 
equal to a = 0.78, b = .090,  The adjustment R2 of Model 2 in Table 4-8  a is 0.75, b is 0.85. 
It can explain 8.5% of employee loyalty differences. 

Table 10  Coefficients

Unstandardized Coefficients
Standardized 
Coefficients

Collinearity 
Statistics

Model B Std. Error Beta t Sig. Tolerance VIF

1 (Constant)
Social insurance

2.965
.242

.173

.045
	

.279
17.116
5.386

.000

.000 1.000 1.000

2 (Constant)
Social insurance
Free or low-cost 

canteens

3.228
.229
.058

.212

.045

.027

	
.264
.112

15.258
5.076
2.148

.000

.000

.032
.982
.982

1.018
1.018

a. Dependent Variable: employee engagement-loyalty

	 From table 10 after tested found that loyalty is Sig. = 0.001, which is less than the 
significance level of 0.05 indicates that there is at least one factor of benefit that can effect 
engagement. Multiple Regression Equation after tested show in below;

UNstandard Y = 3.228 + 0.229*X3 + 0.058*X7 + e
Standard Y = 0.264*X3 + 0.112*X7 + e 

	 4.	 Employee trust hypothesis and result
	 H0: Annual leave, Sick leave, Insurance, Organize free movies and other activities, 
Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle buses,  
Statutory holidays, items purchased at a low price cannot influence to engagement (trust).
	 H1: Annual leave, Sick leave, Insurance, Organize free movies and other activities, 
Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle buses,  
Statutory holidays, items purchased at a low price can influence to engagement (trust).
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	 Employee trust was selected as the explained variable, which was recorded as Y. 
The variables in the above table are used as explanatory variables, and the form of the 
equation is multiple linear regression equation, which is set as follows:

Ŷ  = a + b1X1 + b2X2 + b3X3…+ bkXk + e

Table 11  independent variable
		  IV
	 Y	 Trust
	 a	 Constant
	 b (1-k)	 Coefficient
	 X1	 Annual leave
	 X2	 Sick leave
	 X3	 Social insurance
	 X4	 Organize free movies and other activities
	 X5	 Profit Sharing 
	 X6	 Housing Provident Fund
	 X7	 free or low-cost canteens
	 X8	 Free shuttle bus
	 X9	 Statutory holidays
	 X10	 items purchased at a low price
	 e	 Error

	 This will reject the null hypothesis (H0) that is found to be variable in the  
promise, and at least the party that can predict the benefits can influence the engagement. 
The parameters and analysis of the data collection questionnaire are processed by  
statistical analysis. The selected variable is related to the loyalty.

Table 12  Model Summaryc

Model R R Square Adjusted R 
Square

Std. Error of the 
Estimate Durbin-Watson

1
2

.223a

.250b
.050
.062

.047

.057
.43239
.43008

1.861

a. Predictors: (Constant), Social insurance
b. Predictors: (Constant), Social insurance, Statutory holidays
c. Dependent Variable: employee engagement--trust

	 In table 12 show to R value between independent variable The influence of  
engagement a .social insurance, employee engagement-loyalty equal to 0.223, b social 
insurance, statutory holiday , employee engagement-loyalty = 0.250 and R square equal to 
a = 0.050, b = .062, the adjustment R2 of Model 2 in Table 4-8 a is 0.47, b is 0.57. It can 
explain 5.7% of employee loyalty differences.
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Accreditation of Teacher Education cited in Inprasitha, 2006). Teacher educators should explore and 
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profession and lessons within the context of students’ learning and thinking by teacher-led 
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Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
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practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
(Chassels & Melville, 2009; Sims & Walsh, 2008). 
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Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
on preservice teachers’ experiences as they participated in the research process which included such 
elements as the students’ ideas, instructional materials, lessons, and reflection to improve teaching 
practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
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Table 13  Coefficients

Unstandardized Coefficients
Standardized 
Coefficients

Collinearity 
Statistics

Model B Std. Error Beta t Sig. Tolerance VIF

1 (Constant)
Social insurance

3.192
.171

.156

.040
	

.223
20.477
4.227

.000

.000 1.000 1.000

2 (Constant)
Social insurance

Statutory 
holiday

2.924
.169
.066

.198

.040

.031

	
.219
.113

14.733
4.187
2.166

.000

.000

.031
.999
.999

1.001
1.001

	 From table 13 after tested found that quality of work life is Sig. = 0.001, which is 
less than the significance level of 0.05 indicates that there is at least one factor of quality 
of work life that can predict the effect of changes in operational efficiency. Multiple  
Regression Equation after tested show in below;

UNstandard Y = 2.924 + 0.169*X3 + 0.066*X9
Standard Y = 0.219*X3 + 0.113*X9

	 5.	 Employee engagement hypothesis and result
	 H0: Annual leave, Sick leave, Insurance, Organize free movies and other activities, 
Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle buses,  
Statutory holidays, items purchased at a low price cannot influence to engagement (all).
	 H1: Annual leave, Sick leave, Insurance, Organize free movies and other activities, 
Profit sharing, Housing Provident Fund, free or low-cost canteens, free shuttle buses,  
Statutory holidays, items purchased at a low price can influence to engagement (all).
	 Employee (all) was selected as the explained variable, which was recorded as Y. 
The variables in the above table are used as explanatory variables, and the form of the 
equation is multiple linear regression equation, which is set as follows:

Ŷ  = a + b1X1 + b2X2 + b3X3…+ bkXk + e
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education program, preservice teachers were able to reflect and revise lessons by themselves (Hiebert 
& Stigler, 1999; Hiebert et al., 2007). One of the more recent developments of the teacher education 
program has been lesson study. Lesson study is a process used in Japan to develop the teaching 
profession and lessons within the context of students’ learning and thinking by teacher-led 
instructional improvement cycle in which teachers work collaboratively to: formulate goals for 
student learning, plan a lesson, teach and/or observe the lesson, reflect on the gathered evidence, 
revise the lesson for improvement, and reteach the revised lesson (Inprasitha, 2015; Lewis, 2002; 
Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
on preservice teachers’ experiences as they participated in the research process which included such 
elements as the students’ ideas, instructional materials, lessons, and reflection to improve teaching 
practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
(Chassels & Melville, 2009; Sims & Walsh, 2008). 
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All countries have faced the challenge of preparing teachers for the task of teaching 
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preservice teachers gain the necessary knowledge and skills to be successful (National Council for 
Accreditation of Teacher Education cited in Inprasitha, 2006). Teacher educators should explore and 
survey the activities, tasks, and contexts in which the preservice teachers acquired their experience 
and their perceptions of teaching mathematics (Fernandez, 2005). 

Some researchers have found that when lesson study was introduced as part of the teacher 
education program, preservice teachers were able to reflect and revise lessons by themselves (Hiebert 
& Stigler, 1999; Hiebert et al., 2007). One of the more recent developments of the teacher education 
program has been lesson study. Lesson study is a process used in Japan to develop the teaching 
profession and lessons within the context of students’ learning and thinking by teacher-led 
instructional improvement cycle in which teachers work collaboratively to: formulate goals for 
student learning, plan a lesson, teach and/or observe the lesson, reflect on the gathered evidence, 
revise the lesson for improvement, and reteach the revised lesson (Inprasitha, 2015; Lewis, 2002; 
Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
on preservice teachers’ experiences as they participated in the research process which included such 
elements as the students’ ideas, instructional materials, lessons, and reflection to improve teaching 
practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
(Chassels & Melville, 2009; Sims & Walsh, 2008). 
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Table 14  independent variable
		  IV
	 Y	 All
	 a	 Constant
	 b (1-k)	 Coefficient
	 X1	 Annual leave
	 X2	 Sick leave
	 X3	 Social insurance
	 X4	 Organize free movies and other activities
	 X5	 Profit Sharing 
	 X6	 Housing Provident Fund
	 X7	 free or low-cost canteens
	 X8	 Free shuttle bus
	 X9	 Statutory holidays
	 X10	 items purchased at a low price
	 e	 Error

	 This will reject the null hypothesis (H0) that is found to be variable in the  
promise, and at least the party that can predict the benefits can influence the engagement. 
The parameters and analysis of the data collection questionnaire are processed by  
statistical analysis. The selected variable is related to the all.

Table 15  Model Summary

Model R R Square Adjusted R Square Std. Error of the Estimate

1
2

.489a

.489b
.239
.248

.237

.243
.20823
.20728

a. Predictors: (Constant), social insurance
b. Predictors: (Constant), social insurance, organize free movie and other activities
c. Dependent Variable: total

	 In table 15 show to R value between independent variable The influence of  
engagement a .social insurance, employee engagement-total equal to 0.489, b social  
insurance,organize free movie and other activities , employee engagement-total = 0.498 
and R square equal to a = 0.239, b = 0.248, the adjustment R2 of Model 2 in Table 4-8 a is 
0.237, b is 0.243. It can explain 24.3% of employee loyalty differences.
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profession and lessons within the context of students’ learning and thinking by teacher-led 
instructional improvement cycle in which teachers work collaboratively to: formulate goals for 
student learning, plan a lesson, teach and/or observe the lesson, reflect on the gathered evidence, 
revise the lesson for improvement, and reteach the revised lesson (Inprasitha, 2015; Lewis, 2002; 
Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
on preservice teachers’ experiences as they participated in the research process which included such 
elements as the students’ ideas, instructional materials, lessons, and reflection to improve teaching 
practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
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Introduction 
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instructional improvement cycle in which teachers work collaboratively to: formulate goals for 
student learning, plan a lesson, teach and/or observe the lesson, reflect on the gathered evidence, 
revise the lesson for improvement, and reteach the revised lesson (Inprasitha, 2015; Lewis, 2002; 
Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
on preservice teachers’ experiences as they participated in the research process which included such 
elements as the students’ ideas, instructional materials, lessons, and reflection to improve teaching 
practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
(Chassels & Melville, 2009; Sims & Walsh, 2008). 
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Table 16  Coefficients

Unstandardized Coefficients
Standardized 
Coefficients

Collinearity 
Statistics

Model B Std. Error Beta t Sig. Tolerance VIF

1 (Constant)
Social insurance

3.082
.202

.075

.020
	

.489
41.052
10.371

.000

.000 1.000 1.000

2 (Constant)
Social insurance

Organize free 
movie or other 

activities

3.173
.202
.024

.087

.019

.012

	
.488
.096

36.419
10.414
2.040

.000

.000

.042
1.000
1.000

1.000
1.000

a. Dependent Variable: total
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		              Engagement	
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	 So this shows that the most important welfare rankings among the 20 respondents 
are social insurance first, housing provident fund second, Statutory holidays third, and free 
buses and organize free movies and other events are Fourth place. From the qualitative and 
quantitative analysis we can know: In the quantitative shows that most people think that 
social insurance is the most important in benefits, and some people think that statutory 
holidays rank second in benefits. There are also a small number of people who believe that 
annual leave and free or low-cost canteen ranks among the benefits.
	 So qualitative shows that the most important welfare rankings among the 20  
respondents are social insurance, housing provident fund, Statutory holidays, and free 
buses and organize free movies and other events are Fourth place.
	 According to the order of welfare rankings based on the two conclusions, we can 
know that the most important and number one benefit is social insurance, The second-ranked 
benefit is Statutory holidays, followed by housing provident fund, annual leave, free or 
low-cost canteen, free buses and organize free movies and other events.

Discussion
	 1.	 According to my questionnaires and interviews, I can find that everyone believes 
that benefit is one of the important reasons that can affect the degree of engagement. And 
at the end of the year, enterprises have to face a round of employee turnover peak, one of 
the reasons for employee turnover is that the benefits of the company are not good, the 
degree of employee engagement is low. Good employee benefits can not only improve the 
happiness of employees, but also reduce the turnover rate of core talents in universities.
	 The university need to purchase five types of insurance and a housing  
provident fund. (Eaton 1959) In the five social insurances and one housing fund, many 
privateuniversity have far fewer teachers than public teachers, and their social status  
cannot be guaranteed. Teaching in a privateuniversity is hard work without gain. Unlike 
publicuniversity, welfare is guaranteed.
	 2.	 Universities can provide annual leave policies for teachers or employees.  
Some evidence is provided in the research of the researcher that annual leave can increase 
the loyalty of teachers to the university. (Allen, 2014)Research shows that paid leave and 
work-family conflict have a small but significant negative correlation. Some evidence 
suggests that the annual leave policy is most beneficial when employees’ perceptions of 
support are higher than lower.
	 3.	 The last one is that for public universities, there is a clear promotion mechanism 
for teachers. It is impossible to cross, and the number of promotion places every year is 
limited. Many people have worked for many years without obtaining professional titles. 
This is not to say that the teacher’s ability is not up to standard. But public universities are 
not as tiring and hard-working as private universities, and the pressure is not as great as 
private universities. However, as a work unit, there are too many capable people, and  
annual assessment is not always necessary. (Ismail, Iqbal, & Nasr, 2019)Moreover, in  
a public university, if the teachers and employees do not have any major problems, the 
employees can work until retirement. If you have excellent teaching skills at work and 
actively participate in various activities such as vocational training and essay writing, then 
you may also become the backbone of the university. It is possible to become a small  
leader or anyone else.
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education program, preservice teachers were able to reflect and revise lessons by themselves (Hiebert 
& Stigler, 1999; Hiebert et al., 2007). One of the more recent developments of the teacher education 
program has been lesson study. Lesson study is a process used in Japan to develop the teaching 
profession and lessons within the context of students’ learning and thinking by teacher-led 
instructional improvement cycle in which teachers work collaboratively to: formulate goals for 
student learning, plan a lesson, teach and/or observe the lesson, reflect on the gathered evidence, 
revise the lesson for improvement, and reteach the revised lesson (Inprasitha, 2015; Lewis, 2002; 
Fernandez & Yoshida, 2004). The integration of Lesson Study into the classroom also had an impact 
on preservice teachers’ experiences as they participated in the research process which included such 
elements as the students’ ideas, instructional materials, lessons, and reflection to improve teaching 
practice (Isoda, 2007). It has also shown benefits when used appropriately by preservice teachers 
(Chassels & Melville, 2009; Sims & Walsh, 2008). 

Even though the 1999 Educational Act of Thailand called for educational reform, the 
mathematics teacher education programs of most universities in Thailand have not been able to 
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