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INTRODUCTION

Some readers complain that reading is ledious
and hard. Then how can we teachers help
them compreherd and enjoy the lexis?
Lingulsts and researchers have proved that by
aclivaling the readers’ background knowledge
and thinking processes we can enhance their
comprehension of the materiats, This paper
focuses on this point

This paper s presented in three parts: {1} the

traditional views of reading (W) the cumrent

views of reading; and (iii) the three reading
glratenies: pre-, while and post-reading

TRADITIONAL VIEWS

HundruzL5 nF/‘réEirs 2go, reading was viewed
BS\ a Etkeru.inus pronunciaton  praclice.
BEF'«!E'WE of this philosophy, phoeatic ledsons
from simphe to more complex, were ‘pmﬁb‘mﬂ
(Tha Franch Emhass;.- ﬁh\ (3 :215} In other
words,  the mm:és ﬁ:ﬁr Veftars, latter
l::nmhinﬂﬂufm and thes variations ware learnt
sapa:h,t_\elj."f"_;c’nﬂ" fhen bBlended together fo
‘sound SUt* the word (Sabaroff, 1970, p. 524),
Thus, leaming to read was primarily 1o
recognize the printed and the speech symbols
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(Buswell, 1959, p. 108). To achieve this, a
large chart with a lisl of leters and sounds
was e standard aquipment in the classroom
{Tenswan and Davis, 1964, p. &). Howewver,
this sirategy of teaching was crificized
worldwile as  the reade(rﬁl hach’grmnﬂ
knowiedge was n;mq Mbi:amrnf the legeons
ware not simiar o, actusl speech in everyday
fife, Th&{ﬂ:ﬁ:ll"ei,\ cogretivisis  suggesied a

ange of teaching views
change of teaching

CURRENT VIEWS

Sinca the eary mﬂr.’;\,‘ Cognifive Psychology,
highlighting thal thi whicls is different from and
greater. than iis \parts, has played an imporfant

ol o\ rading (Nist, 1985, p. 84), This schoal

of fhought views reading as an active, a
consbruciive, and & reader-based process
{Uttern, 1988, p. 300 and Whitahead, 1986, p.
S0}, which is an Infegration of skils and
numerous  slrategies to tngger the readers’
background knowledge (Nist, 1985, p. 86). In
the: lesson, the readers read the texts critically
by guestoning. snalyzing, Inferring, judging.
avaluating and assessing the text through their
previous experiences (McCabe, 1984, p B4),



Language  researchers  find  this  view
approprigte to classroom applicalions 5o they
swggest some effective siralegies thal activale
the readers’ hackground knowledge:.

READING STRATEGIES

Language researchers and linguisis suggest
thal in reading lessons language leachers
should follow hese three main steps

1. Pra-reading

2. WWhile reading

3. Post-reading

1. Pre-reading

The main purpose of dthis step s to-help the
resders E-Eltahish purpﬂm!. retzin motivation,
and Ef.‘l'l.l'lElEﬂ ‘tl'lﬂlr batgkgn:un:l knowledge with
the Gew |EI¢E|5 and information they ars going

o read (Devine, 1986, p. 75). Folowing
are useful siratagies.
1.1 Oral preview

The oral preview iz 8 quastioning
tachnigue thal relates the readers’ background
knowledge or schema fo the content of the
text. I comprises: (I} a link between the
readars’  background I(rmﬁllauga« and the
message of tm *ﬁxﬁ {m ‘8 \discussion {hat
encourages thEr rajadsr& I|:| guess about the
mateial; 1SIIJI information  that  contains
necessaly -~ background  knowledge  for

‘junl:IErr'EiErldlng the text; and (iv) the, nmn af

meading (Alvarmann, 1987, e 53] The
interrogatives “who, what;-ma! wherg, u.!.-hy'.
and how" or yesTio q.)asﬁum are standard
tools far Emﬁ ﬁ‘lra‘Ea'g}f l{'».l'u'l-ul:a{'mad 1088, p.
B5), A concept chart might also be the answer
b\ s step. Below B how 1 looks.
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1.2 Samantic mapping

Semantic mapping 15 a process of
constructing visual displays of categories and
treir redationships (Freedman and Reynelds,
1880, p. 677). A mep or web i a graphic
arrangement showing the major ideas amd
refgtionships in the texd or among word
meanings. The map consists of “nodes”
{drawn in circles, rectangles, or squares)
contzining key words or phrases, with
connecting links like lines or arows drawn
between them (Sinatra, & al., 1984, p, 22),

The center of the web includes the topic or
main idea, and the spokes contain tha rgl,a(eﬁ'

ideas. The type of web is determinsd by e
informational pattern in the, mﬂ [ Clewel and
Haldemos, 1983, pl ﬂﬂ'} ﬂﬁs ‘I:echrquLng is
used fo trigger ’rm fmats I:u-:rn'ls to retrieve
their baskground knowledge about the fopic

andd I usy this  information  in raading

(Johgigon, et s, 1886, p. 3).

2. While reading

Durring raadhg e \readess should by fo
reflec, raamh }tdﬂf and think through (ha
content :wa'rhe text. The following are strateqes
sugoested fo slimulate small  group
discussions and to help the readers think

through the text carefuily.

P oo

2.1 Three-level guides
The three-level guides were found
excellent  for  stimulating small  group
discussions and for helping the readers think
through the implications of the fext They
provide the readers with three levels of
comprehension; [iteral level, interpretive leve,
and applied kaval,
2.1.9CLigral avel
¢ Thn literal or textually
explicit Ewal I H‘m recall of texi-based
irfrmation {Riddell, 1895, p. 457), or the skill

of galting the primary, direct meaning of a

ward, idea, or sentence in the Context (Smmith,
1868, p. 255), There is no dapth\in\this kind af
reading. In wlilizing this skill, tha' readers have
the mng nral;an:-ﬂ I?Eiﬂre tham and refer o it
fear ﬂ:ﬁEl'lllf?lng gpecific  information.  Tha
remembening type of literal comprehension
I’Ehl.il'&s the readers o produce the sought
infnrma!im from memory after they have read
tha: tesd.
212 Interpretive level

The  inlerpretive  or
fextually implicit level is the manipulation of
texi-based information o Infer new meaning
(Rudded, 1995, p. 457) involving different
thinking skills: (I} inferring; (i) making
generalizations; (i) ressoning cause and



ffact: [(iv) anticipating endings; (v) making
comparisons; (vi) sensing motives; and (vil)
discovering relationships (Smith, 1968, p. 258).
The abiity o infer depends on tha readers'
gbility lo grasp details, their background
experiences, and fheir abiity to display
reasonable outcomes (Cushenberry, 1569, pp.
101-102), Tha abidity to Iinfer or predict
outcomes depends upon the readers’ ability to
grasp lleral defails, Ihelr background of
experignce, and ther abily lo display a
reasonable attention span. Active anficipation
on tha part of the readers |eads them to
develop & desira lo derve the complate
meaning from a8 given salaction,
213 Appiiad leve!

Thﬂ- ‘an:lihd or
experienilally-based  fevel & the transfer of the
texi-tmsed gnd. personal knowledge to the
development of new meaning in a novel
sitation (Ruddedl, 1995, p. 457} The readds
evaluate and judge the qunﬂl:ﬁ the value, te
acouracy and the vulhfLHnas:s ol “the text
(Smith, 1968, po Zﬁﬂ} Their task is to select
intrifsio) refationships, infer new meanings af
the interpretive level and place them in
juxtaposition o the concepts which are the
product  of  previous  knowledge  and
experience, Thus, numerasus answers ane

possibe.

Thesa three-level guides are usaeful in
improving the readers’ comprehension of the
text, They give the readers opportunities o
refiect, regson and judge of think through the
content of the reading text. Thay also allow the
teacher to select iiteral statements in the text,
draw inferences based op these statements
and then expand Wese Jdeas to embrace
wider ganeralizdtfons and ideas.

@2 Gloze

Reading is a guess that is aithar

sonfirmed or denied In search of meaning,

rather than a letier and word idénfification, I
involves the partiaél use of awvailable misimal
language cues selected (from- perceptual input
on the basls of the readers’ expectation. As
thiz partial information s processed, tentative
decigions \are made to be confirmed, rejected,
or rafined ge reading progresses, The clore
procedure 15 an effective mathod that triggers
the readers' thoughts (Duffelmeyer, 1984, p
103 and Thomas, 1878, p. 3).

The cloze |8 a method that deletes
words In writtan passages, requiring that the
raaders fill in the gaps fo make the message
whole agaln (Kaminsky, 1979, p. 121 In
making word predictions, the readers use their
background knowledge, gensral undersianding
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of the material, context clues, and a
knowledge of word usage [(Cudhane, 1970, p
4109,

The clore s dvided inlo  bwo
categories: slricl and modified clozes  The
former amits words al the regular nth intenvals
-- fifth, gighth or tenth — while the first and last
sentences of the passage remain unchanged
Tha latter may omit words ai regular intervals,
bul clees o Iheir meanings are provided

Sometimes omitted words are  eeleciive, )

depending on  parficuiar purposes  (Davis

hava to process the clues to woed me

1885, pp. 585-586), In both typas, the rasu:l &
)

2. e readers preview, resd,

' spad. Through writing, they  pre
e, and rewrite (Langan, 1988 g .

eral

ind wriing ara

@ skills. Through teading,

5 learn almost subconsciously how
waell the author puts sentences together and
organizes |deas. In addition, the readers
acquire new words, Through witing, the

€ snsins

readars begin to use what thay have already
learmt by reading, They alse gain Inlensiwe
practice in baing logical, & skill thaf s easendial
o understanding more. difficult
rratesial,

{2] Both reading and writing are
ktter readars

reading

processes. The readers beco

@}%'ﬁhﬂl they have read or the

& imclusion of a writing companant helps the

readers 1o reform the texis in their own words,
They ara 1o uss their own prior knowledas and
the information they gained from the reading
fext & their writing. To help the readers
integrate what thay read with fheir backoround
knowledge, Smith and Bean (1930, pp. 292-
283} suggest the Guided \Writing procedure. lis
steps are a5 follows. First, the readiers In each
group (four to five members) comment an and



writa down what they have leamt in the tesl,
wote on the main ideas and details, then write
two shorl paragraphs (wee sentences each),
Second, the readers' papers ame collecied,
commented on, and refurned. Third, the
readers edit, polish and submit their final draft
ta the leacher,

CONCLUSICN
In  conclesion, this paper focused on

suggestions for sfrategies o enhance the
readers’ understanding of texts,

@ e
~ 0%

Firsl, the tradiional views of reading, focusing
on pronouncing and dislinguishing letlers and
wards, were outlined. Second, the present
vitws, emphasizng on applying the readers’
existing knowledge o the materals, wene
discussed. Third, the stretegias = pre-, during,

and post-reading — including lgr meanings
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